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The article addresses the problem of contextual education and the issue of self-education as a necessary
condition for successful professional activity and further self-development of specialists. Context learning
provides transition, transformation of cognitive activity into a professional with the corresponding change
in needs and motives, goals, actions, means, subjects and results. Such training provides the integrity, sys-
tematic organization and personal content of the acquired knowledge. The training of a future specialists for
self-improvement after graduation is based on the ability of a future specialist to carry out the whole complex
of self-acting activities — setting goals, planning, self-organization, self-education and self-education inde-
pendently and creatively.
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Y cTarTi NopyweHo npo6iemMy KOHTEKCTHOTO HABYAHHS Ta IUTAHHS CAMOBUXOBAHH SIK HCOOX1/IHOT yMOBH
YCHILHOI NPO(eCiiiHOl AisIBHOCTI Ta MOAAJIBIION0 CaMOpo3BUTKY (axisiiB. KoHTekcTHe HaB4aHHs 3a0e3-
reaye Hepexm, TpaHC(bopMauno Ti3HABATBHOT TISIIBHOCTI B MPOGECiifHy 3 BIAMOBIAHOIO 3MIHOIO TOTPEO i
MOTHUBIB, LUIeH, A, 3aC00iB, MpeAMETIB i pe3ynbraris. Take HaBYAHHS HAAE LITICHOCTI, CUCTEMHOI OpraHi-
30BaHOCTI H 0OCOOMCTOTO 3MICTYy 3HAHHSM, 110 3aCBOIOIOThCS. [ligrororka MaI/I6yTHI)0FO (haxiBust JI0 CaMOBI0-
CKOHAJICHHS TIiCJIS 3aKiHYEHHSI BUII[OTO HABYAILHOTO 3aKJIa Ay TIOJSTae B HOTo 37]aTHOCTI CAMOCTIMHO 1 TBOPYO
BHKOHYBAaTH BECh KOMILIEKC CAMOBHXOBHUX JIil — IIOCTAHOBKY METH, TNIAHYBaHHS, CAMOOpraHi3allito, camoc-
TUMYITIOBaHHS Ta CAMOOCBITY.

Knrouosi cnoea: konmexcmue HA8UAHHA, NIAHYBAHHS, CAMOOP2AHI3AYISA, CAMOCMUMYIIOBAHHS, CAMOOCEI-
ma, 3MiCm HABYAHHA.

ITepmunosa B.A. KOHTEKCTHOE OBYYEHHME U CAMOVIIPABJIEHUE KAK OCHOBHBIE
SJIEMEHTBI IPO®ECCHUOHAJIBHOU ITOATOTOBKU CTYAEHTOB

B crarbe uccnemyrorcst mpobiieMa KOHTEKCTHOTO OOYYEHHUST M BOTIPOCHI CAMOBOCITUTAHUS KaK HEOOXOIH-
MOTO yCJIOBUS yCIIEITHOW MPOPEeCCHOHATBHOMN e TEITLHOCTH U TAIBHEHIIEr0 caMOpa3BUTHS CIICIIUAIHCTOB.
KonrtekcTHOE 00yueHHe 00eCIIeunBaeT ePexol, TpaHC(HOPMAIIHIO [T03HABATEIIBHOMN JISATEIBHOCTH B Ipodec-
CHUOHAJBHYIO C COOTBETCTBYIOLINUM U3MEHEHUEM ITOTPEOHOCTEN U MOTUBOB, LIEJEH, IeUCTBUH, CPENICTB, MIPE/I-
METOB M pe3ysbTaroB. Takoe oOydeHHe MPHUIAET [EeJIOCTHOCTh, CUCTEMHYIO OPTaHW30BAaHHOCTh U COZAEpIKa-
Hue 3HaHuAM. [loAroToBKa OyayIero crennanicTa K cCaMOCOBEPIICHCTBOBAHUIO MTOCIIE OKOHYAHHUS BBICIIIETO
yueOHOTO 3aBEICHUS 3aKIIIOYACTCsl B €r0 CIIOCOOHOCTH CAMOCTOSTENILHO M TBOPYECKH BBITIONHATH KOMILIEKC
JeCTBUM 10 caM000pa30BaHMIO — IOCTAHOBKY LIeJieH, TUIaHMPOBaHUE, CAMOOPTaHU3ALUI0, CAMOCTUMYIIUPO-
BaHUE M CaMOOOpa30BaHHUE.

Knroueswie cnosa: xonmekcmuoe odyuenue, NiAHUPOSAHUE, CAMOOPSAHUAYUS, CAMOCHUMYTUPOBAHUSL, Ca-
Moobpazosanie, cooepoicanie 00VHeHUs.

Introduction of elements of context learn-
ing is aimed at mastering knowledge, devel-
oping professional skills, gaining professional
experience and professional qualities as the
basis for successful transformation of stu-
dents’ educational activities into professional
activities of a specialist.

An important aspect of improving the train-
ing of future specialists is the objective mod-
ernization of the learning process with the ac-
tive use in the process of training of students
advanced means and methods of teaching,
strengthening the connection of the educa-
tional process with practice. It is necessary
that the student does not only possess a cer-
tain amount of knowledge, but also is able to
apply this knowledge in practice. One of the
directions of solving these problems is the de-

velopment and introduction of new pedagogi-
cal techniques, the main feature of which can
be considered as the degree of adaptability of
all elements of the pedagogical system.

The analysis of scientific research and
publications, in which initiated the solution of
this problem, testifies to the need for detailed
consideration of the aspects of the concept of
context-based learning in connection with its
productivity in the training of future special-
ists researched by A. Verbytskyi, M. Burhin,
T. Dubovyitska, M. Klarin, N. Lavrentiev.

Issues of the development of the education
system in Ukraine as a whole, and in particu-
lar changes in the system of higher education,
are devoted to the work of such scholars as
A. Aleksiuk, V. Andrushchenko, | Boliubash,
S.Vitvytska, M.Zhurovsky,V.Kremenandothers.
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Context learning provides transition, trans-
formation of cognitive activity into a pro-
fessional with the corresponding change in
needs and motives, goals, actions, means,
subjects and results. Such training provides
the integrity, systematic organization and per-
sonal content of the acquired knowledge.

The word “context” can have broad mean-
ing: it can be called a physical action, an
act, a replica, a system of motives. The word
“context” (from Latin syntextus — connection,
communication) is a relatively complete pas-
sage of the written or oral language (text),
within which the most value of the separate
words in its composition, expressions etc are
included accurately.

Thus, the context is a system of internal
and external conditions of life and human ac-
tivity that affects the perception, understand-
ing and transformation of a particular situation
by giving the meaning and significance of the
situation as a whole and its components.

Contexts can be social, behavioral, emo-
tional, historical, cultural, activity.

In the aspect of our study, the concept of
“context” is a content-generating category in
the theory of symbolic-context learning, and
the corresponding technology provides the
level of personal inclusion of the learner in the
process of knowledge and mastery of profes-
sional activity.

Particular attention is paid to the imple-
mentation of the phased transition of students
to the basic forms of higher-ranking activities.
Thus, the basic forms include: academic ac-
tivity of an academic type (actual educational
activities — lectures, seminars, independent
work); quasi-professional activity (business
and didactic games, gaming classes); educa-
tional-professional activity (research work, in-
dustrial practice, internship, diploma design).
As a transition from one basic form to anoth-
er, act as: laboratory and practical classes;
simulation; analysis of specific production sit-
uations; role-plays; special courses and spe-
cial seminars, etc. [1].

The main purpose of contextual education
is the formation within the student’s educa-
tional activity of its integral, internally-moti-
vated professional preparedness as a future
specialist. We proceed from the assumption
that this training is based on the needs of
those who are studying and is considered
as an effective means of obtaining additional
knowledge about the chosen specialty, stim-
ulating the development of cognitive interests
and needs, formation of stable positive mo-
tives of education and awareness of the goals
of mastering the profession.

The main function of the context-based ap-
proach to learning is to create conditions for

the transformation of educational and cogni-
tive activity into a professional, thus, mode-
ling the educational environment, which is
as close as possible to the form and content
to the professional. Contextual learning is a
study in which the subject and social content
of the future professional activity of students
is consistently modeled in the language of
science and with the help of the whole system
of forms, methods, means of learning (tradi-
tional and new) [2].

It is based the following principles:

1) psychological and pedagogical support
for the inclusion of students in educational
activities; 2) sequential simulation of the inte-
grative content of students’ learning activities,
forms and conditions of professional activity
of specialists; 3) the problem content of the
training and the process of its deployment in
the educational process; 4) the adequacy of
the forms of organization of educational ac-
tivities of students for the purposes and con-
tent of education; 5) the main role of joint
activity, interpersonal interaction and dialog-
ical communication between subjects of the
educational process (teacher and students,
students among themselves); 6) methodically
grounded combination of new and traditional
pedagogical technologies; 7) taking into ac-
count the individual psychological character-
istics and the cross-cultural (family, national,
religious, geographical, etc.) contexts of each
student [3].

In the process of implementing contextual
education, the primary task of the teacher is
to analyze information about the initial level
of professional and cognitive interests of stu-
dents towards the future profession, the mo-
tives for its choice.

In contextual learning, the modeling of
professional activity, which is acquired by
students, takes place through three types of
interrelated models: semiotic, simulation, so-
cial, through which the formation of not only
substantive, but also social preparedness of a
specialist [4].

Teaching of general subjects is proposed
to be interpreted in the context of profession-
al activity, going away from this from the aca-
demic presentation of scientific material. As a
means of implementing theoretical approach-
es in contextual education, it is proposed to
fully use the methods of active learning. At
the same time, it is noted that it is necessary
to use the approach of various forms, meth-
ods and means of active training in an organic
combination with traditional methods compre-
hensively.

A characteristic feature of contextual learn-
ing technology is the creation of subject and
social contexts of professional activity, which
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adds a number of new aspects to the learning
process: the spatial-temporal context “past —
present — future”; systematic and interdisci-
plinary knowledge; the ability to dynamically
expand the content of training, which is usu-
ally given in statics; the scenario plan of the
specialists in accordance with the production
technology; office functions and responsibil-
ities; official and personal interests of future
specialists.

In the context study, a dynamic model of
educational activity is projected in its three
basic forms, academic activity of an academic
type (own educational activity) with a leading
role of a lecture, a seminar, an independent
work of a student with a book or a comput-
er program; quasi-professional activity (vari-
ous types of simulation games, abstracts and
term papers), educational and professional
activities (research work of students, indus-
trial practice, thesis), as well as intermediate
forms which can be performed by any who
meet the goals and the specifics of the con-
tent of education. The purpose of a higher
educational establishment is to teach a stu-
dent to perform the activities that they apply
throughout the period of study at university
professionally.

The construction of the model of the pro-
cess of training future professionais on the
basis of the technology of contextual educa-
tion gives an opportunity to bring the content
and process of students’ educational activities
closer to their future profession. Consequent-
ly, the creation of appropriate pedagogical
conditions for the dynamic movement of the
student’s activity from the educational to the
professional with the corresponding change
in the needs and motives, goals, actions (ac-
tions), means, subjects and results on the
application of context-based learning in the
process of training future specialists has sig-
nificant potential in improving the quality of
preparation specialists.

Thus, the content of contextual education
is selected on the basis of two logic: the logic
of science and the logic of professional activ-
ity, which is assimilated. Thus, they ask: the
parameters of the past (the basis of science),
the present (the activity that is actual) and
the future (professional situations that will be
in the future). This seriously affects the stu-
dent’s personal meaning. Appear: systematic
and profound ideas about professional activ-
ity, its scenario-plot channel, the role of the
official and role, the possibilities of commu-
nication and interaction of students in situa-
tions of joint professional activity, which are
modeled.

Consequently, context-based learning pos-
itively influences the increase of active cogni-

tive activity, the development of creative initi-
ative, reflexive processes, content formation,
internal motives of educational and profes-
sional activity, professional self-determination
and in this way affects the formation of the
student’s personality as a subject of activity.

The theoretical basis of contextual educa-
tion is: the activity theory of the assimilation of
social experience; technological approach to
the organization of the educational process;
content-creating category “context”.

A characteristic feature of contextual learn-
ing technology is the creation of subject and
social contexts of professional activity, which
adds to the learning process:

— spatial temporal context “past — pres-
ent — future”;

— systematic and interdisciplinary knowl-
edge;

— official functions and duties, interests of
future specialists. [5]

Consequently, in the context of our re-
search, context-based learning serves not
only as a substantive aspect of professional
activity, which is provided through a system
of training tasks, models, situations, but also
as its socio-cultural aspect, reproduced by
various forms of joint activity and communica-
tion; as a form of active training designed for
use in higher education, focused on the pro-
fessional training of students, specialists and
implemented through systematic use of the
professional context, based on the study of
professionally oriented disciplines, the grad-
ual saturation of the educational process with
elements of professional activity.

Involvement of students in professional
self-education is aimed at self-realization of
personality of a future specialist.

Improving the conditions for the effective-
ness of self-education is one of the priority
directions in the development of modern ped-
agogical science. This is due to democrat-
ic transformations that enhance the human
need in the pursuit of freedom, self-determi-
nation, humanity, self-regulated behavior. It
is these factors of professional and personal
development that are key to the training of fu-
ture specialists , capable of addressing their
profession thoroughly and creatively.

The training of students to self-improve-
ment after graduation is based on the ability
of a future specialist to carry out the whole
complex of self-acting activities — setting
goals, planning, self-organization, self-edu-
cation independently and creatively.

The involvement of student in the pro-
cess of professional self-education is in di-
rect dependence on professional orientation,
motivational principles; level of development
of self-consciousness; the need for progres-
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sive development; self-regulation behavior;
self-improvement experience. The indicated
factors of the student’s personality develop-
ment are psychological conditions of profes-
sional self-education [6].

Successful possession of specialist today
means not only the availability of professional
knowledge and skills, but also a special per-
sonal dimension of a future specialist. Con-
siderable attention in the process of training
students should be given to the problem of
the formation and development of a future
specialist oriented towards success. Self-ed-
ucation is a conscious self-altering person-
ality.

Self-education should be considered as
self-development, in which, in accordance with
the requirements of society, universal human,
national and moral values, goals and interests
of the person himself, the forces and abili-
ties projected by them are creatively formed
and constantly developed. The motives for
self-education are the vital aspirations of the
student, the need to act in accordance with
the norms of universal morality and profes-
sional requirements, the understanding of the
need to overcome the difficulties of personal
and professional formation, etc.

The main stages of the process of self-ed-
ucation are: student’s awareness of require-
ments for their activities; self-knowledge, criti-
cal self-esteem of htheir activity and behavior;
planning work independently , developing a
program and rules of conduct; practical imple-
mentation of the self-education program, by
taking into account the complexity of the next
revision of the defined positions; self-control,
self-assessment and self-regulation of ac-
tions and behavior.

The most important internal prerequisites
that determine the effectiveness of self-edu-
cation:

— persuasion, self-awareness and self-crit-
icism;

— needs and motives, life guidance;

— self-esteem and courage;

— skills and abilities of self-control and vo-
litional self-regulation;

— knowledge of the theoretical foundations
of self-education and possession of the meth-
od of self-improvement;

— a conscious guidance on harmonious
and versatile self-education;

— psychological readiness for active, pur-
poseful and systematic independent work.

Methods of self-education are a set of
techniques and methods of pedagogical im-
pact of the student used in order to form and
develop the desired and necessary personal
qualities and the ability to eliminate the neg-
ative results.

The methods of self-education should be
considered as a partial influence of the stu-
dent himself as a certain single act in each
particular case and method.

The basic principles of self-education in-
clude the following:

1) natural conformities of self-education;

2) the democratization of self-education,
the upbringing of a stable social position and
humanistic morals;

3) systematic, purposeful, value orientation
of education and self-education;

4) consistency, continuity and systematic-
ity;

5) the unity of self-education and scientific
worldview;

6) formation of active life position and pos-
itive direction of self-education;

7) the relationship of education and self-ed-
ucation and professional activities.

The quality of self-education depends on
the orientation of the consciousness of the
student’s personality on him as a profession-
al, self-consciousness.

The most effective ways and methods of
self-education are:

1) self-discipline — the development of new
guidelines;

2) self-belief — a process of logical proof
of the need for the development of individ-
ual features and qualities that are needed to
achieve the goal and success in professional
activities;

4) self-command — an internal command to
an action that is mandatory;

5) self-gratification, self-promotion — ex-
pression of satisfaction from achieving suc-
cess and rewarding oneself.

Self-education occurs in case when the
student’s educational and professional activi-
ties acquire for him a personal meaning, a vital
sense. Only under such conditions, attempts
to acquire a profession will cause activity in
the growth of them as a person successfully.

The effectiveness of studying at a high-
er educational establishment is the result of
merging into a single process of two activi-
ties — the activity of a teacher of higher edu-
cation in the direction of creating conditions
for students to master the content of voca-
tional education and the activity of students,
aimed at mastering professional knowledge,
skills of different functional belongings, moral
and other qualities. The corresponding activ-
ity of the future specialist is derived from the
assimilation of it at the level of self-knowledge
of the basics of the theory and technology of
professional self-education.

Professional self-education — is a branch
of educational pedagogy, which studies laws,
principles and methods of mastering the con-
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tent of vocational education at the level of
self-esteem.

Professional self-education is aimed at
preparing a student for professional activity,
which still performs the function of the gener-
al condition of its self-actualization as a pro-
fessional. The components of this system of
education are psychological and practical ori-
entation towards self-improvement after the
graduation of a higher education institution.

The organization of professional self-edu-
cation is a process of pedagogical stimulation
of self-learning activity of students on the so-
cio-personal, semantic and content and hier-
archical levels.

One of the most important tasks of pro-
fessional self-education is the development of
professional self-consciousness, an adequate
ratio of oneself and specific professional re-
quirements, filling future professional activi-
ties with a personal meaning, which makes it
important and necessary for success in life.

Thus, professional self-education is a sys-
tematic and conscious activity of students,
aimed at acquiring desirable qualities and
positive traits, the will of nature and charac-
ter, and the elimination of negative habits.

The way of professional self-education is
managing their feelings, thoughts, behavior,
and the result is self-improvement. The need
for such work arises in educational activi-
ties, when a certain level of self-knowledge
is achieved, an ability to self-examination and
self-esteem is created, when the necessity of
the correspondence of personal qualities with
the goal set and the achievement of the de-
sired result is realized.

Teachers’ task is to identify and develop
potential abilities of students while mastering
their knowledge, skills using information pur-
posefully.

Pedagogical leadership of self-education is
carried out on several stages:

1) preparatory stage: the student’s belief
in the need to be prepaired to self-education
and the ability to achieve the desired results;
formation of needs, motives and motivation
for self-education; setting of the main goals
and tasks of self-education;

2) the main stage: the set of the content
of self-education; help in choosing methods,
methods, forms and methods of self-edu-
cation; assistance in developing a self-edu-

cation program; assistance in implementing
the self-education program; organization of
control over the course of self-education and
making necessary corrections to it;

3) final stage: assistance in self-control and
at vocational training of students; stimulation;
summing up the achieved results and defining
new guidelines for self-improvement; adjust-
ing and adding new content to the self-edu-
cation program, etc.

Therefore, the vocational training of stu-
dents to future activity at a higher education-
al establishment should be aimed at helping
a future specialist to find a place in life, see
his own self-worth, his purpose, and stimulate
the desire for self-improvement. There is also
a need for a conscious and emotional approv-
al of the chosen profession, which gives more
pleasure and makes sense and happiness of
his life; understanding of the creative nature
of professional activity, which requires huge
neuro-psychological expenses, constant work
on oneself. Such an approach in the learn-
ing process helps the future specialist in
self-organization and self-assertion, in search
of factors for constant personal growth, to
create conditions for active search not only
the meaning of his life, but also the personal
meaning of professional activity.
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CNEUUNDIYHI NPUHUMNU NIATOTOBKU PAXIBLUIB Y TANY31 BE3MNEKU
JIIOAUHU 0,0 YNPABJIIHCbKOI AIANBbHOCTI

MoectnH O.B., K. €. H., OOLEHT,
3aBigyBay kadenpu rnpasa Ta MEHELXKMEHTY y chepi LMBINIbHOrO 3axXmMCTy

JIbBIBCbKWI AE€PXaBHUN YHIBEPCUTET OE3MeKu XUTTERIS/IbHOCTI

Y crarti po3pobieHo i 00rpyHTOBaHO Crielu(idHI MPUHIKIH POGECIHHOI MATOTOBKH (axiBIiB y ra-
JTy3i Ge3MeKH JIONMHA O YIPAaBIIHCHKOI AISUIBHOCTI 3 ypaxXyBaHHSIM OCHOBOIIOJIOXHHX IMIAKTHYHHX 3a-
KOHOMIPHOCTEH 1 3arallbHUX MPUHIIMITIB HABYAHHS, & TAKOXK MMPOBIIHUX MPUHIIMITB IpoQeciiiHoi, 30kpema
BULIO1, OCBITH. PO3KpUTO 3MicT Takux anHuMniB npodeciiiHol ocBiTH, sK: QyHAaMeHTami3alis, npode-
ciliHa crpsIMOBaHICTh, HACTYIHICTh, TEXHOJIOTI3alis, iHpopmaTuzanis. Takox npoaHaaizoBaHO HAHOIIbII
BaroMi MPUHIUIN yTIPaBIiHHS: MPUHIAI METHU; MPABOBOI 3aXUIICHOCTI YIPAaBIIHCHKUAX DPIllIEHb; ONTHMIi-
3arii ympaBiiHHS; HOTPUMAaHHS HOPMH KEPOBAHOCTI; HaMEHIIIOTO BILIUBY; JEJIETyBaHHS TTOBHOBAXXCHb;
BiATIOBITHOCTI; aBTOMAaTUYHOTO 3aMIIIEHHS BiJICYyTHHOTO; TIEPIIIOT0 KEPIBHUKA; OMHOPA30BOTO BBEICHHS 1H-
(dhopmarii; migBuieHHs KBanidikanii. JloBeaeHo, 1110 BJIOCKOHAICHHS CUCTEMH MiJTOTOBKYM KYPCAHTIB 1 CTY-
JICHTIB 3aKJIa/lIB BUILOI OCBITH I[epxcaBHO'l' ciyx0u YkpaiHu 3 HaJ3BUYAQHHUX CHTYALldl 10 YIPaBIiHCHKOI
JUSTBEHOCTI 0a3y€Thes HA B3a€MO3B’SI3KY IIPUHLMIIIB, SIKI BpaXOBYIOTh CHCLU(IKy HAIPSMY I1iATOTOBKH, iH-
TUBITyallbHI 0COONMBOCTI KOHTHHTEHTY, TSHEHIIIi pPO3BUTKY BUIIOI IIKOIHM YKpaiHW Ha 3acajaXx CydacHOl
MapajiiT™M1 OCBITH.

Kniouosi cnosa: ynpasnincoka KomnemeHmuicmo, YNpasiincobka OisibHiCMb, NPUHYUNYU YIPAGLIHHS, NPUH-
yunu npogheciunoi ni02omoeKu, NPUHYUNU npopecitnoi oceimu, cneyudiyni npunyunu nPogheciunoi nio2o-
MOBKU.

B crarbe pazpaboTaHbl 1 000CHOBAHBI CHICTIU(HICCKHAE TPHUHITUIIBI TPOQECCHOHAITLHOMN TTOATOTOBKH CTICTIH-
QIMCTOB B 001aCTH 0€30ITACHOCTH YEJIOBEKA K YIPABICHYECKON ACATEILHOCTH C yYETOM OCHOBHBIX JIUIaKTH-
YECKMX 3aKOHOMEPHOCTEH M OOLIMX MPUHIMIIOB OOYYEHUs, a TaKKe BEAYIIUX MPUHIUIIOB MPOdeCcCHoHalb-
HOTO, B TOM YHCJIe BBICHIEr0, 00pa3oBaHusl. PackppITO conepaHnue TaKuX MPUHLIUIIOB MPOPECCHOHATBLHOTO
o0pa3oBaHus, Kak: GpyHIaMEHTaIN3aNus, MpodeccrHoHanbHas HalpaBIeHHOCTh, IPEEeMCTBEHHOCTb, TEXHOJIO-
ru3anys, nHpopMaru3anus. Takke NpoaHaIM3UPOBAHBI HANOOJIEe 3HAYUMBbIE IPUHIIMIIBI YIPABICHUS: TIPHH-
LU [IeJIM; TIPABOBOM 3alIMIIEHHOCTH YIPABICHUYECKUX PEUICHUI; ONTUMH3AINN YIIPABICHUS; COOIIONCHHS
HOPMBI YIIPaBIISIEMOCTH; MAJICHILIETO BIIMSHUS; JeJIETHPOBAHMUS TIOJTHOMOYHH; COOTBETCTBUS; aBTOMATHUYECKO-
r0 3aMELICHUSI OTCYTCTBYIOIIETO; MEPBOTO PYKOBOAUTENS; OJHOKPATHOTO BBOJA MH(OPMALUH; MOBBIIICHHS
kBanudukanuy. JlokazaHo, YTO COBEPIICHCTBOBAHNE CUCTEMBI MOATOTOBKH KYPCAHTOB M CTYACHTOB BBICIINX
yueOHBIX 3aBeieHui [0cynapcTBEeHHOI Ciry:KObl YKpauHBI IO Ype3BBIYaHBIM CUTYAIHsM K YIIPaBICHYECKOH
IeATeTbHOCTH 0a3upyeTcst Ha B3aNMOCBS3H PHHIIMIIOB, YYUTHIBAIOIINX CIICNN(HKY HAIPaBICHHUS TTOATOTOB-
KW, THUBH]TyaTbHbIE 0COOCHHOCTH KOHTHHICHTA, TCHICHIIMH PA3BUTHUS BBICIICH ITKOJIbI YKPauHbI B paMKax
COBPEMEHHOH MapagurMbl 00pa3oBaHMsI.

Knrwouesvle cnosa: ynpasnenueckas KOMNemeHmMHOCMy, YUPAGIEHYECKdsl 0essimenIbHOCTb, NPUHYUNLL YRPAG-
JleHUs, NPUHYUNBL NPODECCUOHATbHOU NOO20MOBKU, NPUHYUNBL NPOPDECCUOHATbHO20 00pA3068aHUs, cneyudu-
yeckue NPUHYUNLL NPOPDECCUOHATLHOU NOO2OMOBKIL.

Povstyn O.V. THE SPECIFIC PRINCIPLES FOR TRAINING PROFESSIONALS IN THE FIELD
OF HUMAN SECURITY TO MANAGEMENT ACTIVITIES

The article develops and substantiates the specific principles of professional training of specialists in the
field of human security in the field of management activities, taking into account the fundamental didactic
laws and general principles of education, as well as the guiding principles of professional, including higher
education. The content of such principles of vocational education is revealed: fundamentalization; professional
orientation; succession; technologicalization; informatization. Also it is analyzed the most important principles
of the management: the purpose of the goal; legal protection of managerial decisions; management optimiza-
tion; observance of the norm of controllability; least impact; delegation of authority; conformity; automatic
replacement missing; first manager; one-time input of information; certification training. It is proved that the
improvement of the system of training of students and students of the State Social Insurance Institution for
management activities is based on the interrelation of the principles that take into account the specifics of the
direction of training, the individual characteristics of the contingent, the tendencies of the development of the
higher school of Ukraine on the basis of the modern paradigm of education

Key words: management competence, management activity, management principles, principles of profes-
sional training, principles of vocational education, specific principles of professional training.



